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One method used to look at attentional biases is
the Attentional Blink paradigm. Most participants
fail to notice a target item (or show a “blink in
attention”) if the stimulus is presented less than
500ms after a previous target unless the stimulus is
highly arousing or personal (Romens et al., 2011).

Hypothesis: High test-anxious students will be

more likely to identify test-related words presented

shortly after a neutral target than low test-anxious
students.

* This may be particularly true of those students who
report going ‘blank’ on examinations.

METHODS

* Participants: 91 Langara College students (62

Female) between the ages of 18 — 40, were recruited

from psychology classes on campus.

* Procedure: After obtaining informed consent,
participants were asked to complete the digit-span
task, followed by the attentional blink task.
Participants then completed the Test Anxiety
Inventory (Spielberger, 1980), a questionnaire, the
National Adult Reading Test — Revised, and then

debriefed.

type and TAl total score, F(6, 170) = 2.69, p < .05;
however, post-hoc tests did not reveal significant
differences between groups.

* Analyses show trends towards variation in word
identification with self-reported measures of “going
blank” on tests.

* Participants in the highest quartile of the TAl,

* The anxiety- and test-related word lists were equated
on valence and arousal, and all lists were equated on
letter count.

Fig. 1. Schematic of one trial.
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50%A transmit indicating high test anxiety, reported studying more
hours per class each week (M = 1.95) than those in

the lowest quartile (M = 1.28), t(40) = 2.08, p < .05.
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solid behind T1 —neutral,  « Results do not suggest that students high in test-
anxiety-related, or anxiety show an attentional bias to test-related
flunk |test-related word material.
back * |t is still possible a bias occurs in test situations.

* Future studies should explore attention and memory in
relation to the experience of ‘going blank” on tests.

* Students who experience high test anxiety may
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